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FOREWORD
Broadly defined, curriculum is the total learning experience provided by a school to its
students. It includes all of the content, goals and objectives, instructional materials,
instructional strategies, student support and other services, and activities provided for
students by the school.
Curriculum frameworks communicate common understandings about content and
performance standards, instruction, and classroom assessment in a content area. The
frameworks suggest ways that classroom instruction and assessment can be designed to best
address the Hawaii Content and Performance Standards (HCPS) III. The curriculum
frameworks also provide a means for schools to incorporate system-wide requirements into
the school curriculum to ensure educational quality and equity for all students.
This framework is one of a series of Hawaii State Department of Education publications for
teachers and other educators to use in implementing the HCPS III at the classroom level.
Curriculum Frameworks for each of the nine HCPS III content areas provide a framework
and philosophy for curriculum, instruction, and classroom assessment in those disciplines.

Patricia Hamamoto, Superintendent
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INTRODUCTION TO THE
CURRICULUM FRAMEWORK SERIES
DESCRIPTION, PURPOSES, USES
Curriculum frameworks suggest the best thinking about the knowledge, skills, and processes
that characterize a particular discipline; these frameworks provide a structure within which to
organize curriculum and instruction in that content area. Curriculum frameworks represent
the theoretical and philosophical bases, grounded in sound research, upon which the content
standards, benchmarks, performance tasks, and rubrics were developed.
The curriculum framework series for the HCPS content areas include documents that provide
the rationale or statements of the values, principles, research, and assumptions which help to
guide decision making and the designing of curricular and instructional programs.
Curriculum frameworks provide links between theory and practice as well as up-to-date and
relevant information about pedagogy, learning, and resources within a content area.
Curriculum frameworks are intended for teachers and other educators and policy-makers
involved in curriculum, instruction, and other educational decision-making. The frameworks
are meant to provide a level of consistency, standardization, and equity in curriculum,
instruction, and assessment across all classrooms across the state. The written format allows
access to this information by all educators statewide.
Curriculum frameworks can be used by teachers as a roadmap to plan and design curricular
and instructional units or activities at the school level and serve as aids in selecting
appropriate classroom level materials for students as well as assessments that can be used for
diagnosis, progress monitoring, and measuring outcomes. The frameworks can also serve as
a common reference point in discussing and aligning curriculum schoolwide or within a
grade level or department.
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THE SYSTEM OF STANDARDS
Fundamentally, standards provide all students with access to high expectations, challenging
curricula, and effective teaching. Standards associate equity with excellence and ensure that
students have the knowledge and skills necessary to participate in daily activities and in the
workplace and to pursue their goals and aspirations.
The HCPS III describe educational targets in all nine content areas for all students in grades
K-5. All students, therefore, are expected to be given the opportunity to meet all of the K-5
HCPS III standards. At the secondary level, however, the standards describe different things
in different content areas. For the four CORE content areas (Language Arts, Mathematics,
Science, and Social Studies) the standards describe expectations for all students, since all
students are expected to take certain required courses in these areas. For the extended core
(Health, Physical Education, Fine Arts, World Languages, and Career and Technical
Education) they describe a continuum that should be expected by students who choose
courses in these areas as electives. It should be emphasized that all courses, required or
elective, are standards-based and are part of the Hawaii Standards System.

THE HAWAII STANDARDS SYSTEM
The Hawaii Standards System is more than the HCPS III alone. The Hawaii Standards
System supports standards-based education through curriculum, instruction, and assessment
components. The system also provides student instructional support components such as
Special Education and English for Second Language Learners. It also includes student and
family support components such as Pihana Na Mamo and Parent Community Network
Coordinators. The Hawaii Standards System supports school level implementation of
standards-based education by
•

•
•

Identifying the targets for student learning such as the Vision of the Public School
Graduate, General Learner Outcomes, the Hawaii Content and Performance
Standards III, and other course standards;
Providing curricular and behavioral support for students through direct services to
students and their families; and
Developing, acquiring, and assuring access to support for implementation of
standards-based education for teachers, school leaders, and other academic staff.

The HCPS III contain
•

•

Essential content and skills in nine content areas: Career and Technical Education,
Fine Arts, Health, Language Arts, Mathematics, Physical Education, Science, Social
Studies, and World Languages;
Standards that describe the educational expectations for all students in grades K-5;
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•
•

Essential standards for all required courses in the four core areas: Language Arts,
Math, Science, and Social Studies; and
Essential standards that can be met through elective courses chosen by secondary
students to fulfill graduation requirements in the five extended core areas: Career and
Technical Education, Fine Arts, Health, Physical Education, and World Languages.

Included in the Hawaii Standards System are standards for courses not found in this
HCPS III document. These standards may be found in HCPS II and will be identified in a
future volume of HCPS III as well as in the new edition of the Approved Course and Code
Numbers (ACCN) catalog. Because all courses are standards-based, these specialized
courses utilize
•
•

Industry or national standards that describe essential content and skills for elective
courses in areas such as Career and Technical Education and Fine Arts; and
Content area-specific standards found in HCPS II.

THE RELATIONSHIP BETWEEN THE STANDARDS
AND THE GENERAL LEARNER OUTCOMES
Content Standards define the academic content knowledge and skills that all students should
know and be able to do. They are general statements of expectations for all students K-12.
Equally important to learning academic content is developing the knowledge, skills and
attitudes that all students need in order to lead full and productive lives. The six General
Learner Outcomes (GLOs) serve as the essential, overarching goals in the system of
standards. These Outcomes are
•
•
•
•
•
•

GLO 1: Self-directed Learner: The ability to be responsible for one’s own learning
GLO 2: Community Contributor: The understanding that it is essential for all
human beings to work together
GLO 3: Complex Thinker: The ability to be involved in complex thinking and
problem solving
GLO 4: Quality Producer: The ability to recognize and produce quality performance
and quality products
GLO 5: Effective Communicator: The ability to communicate effectively
GLO 6: Effective and Ethical User of Technology: The ability to use a variety of
technologies effectively and ethically

These Outcomes must be an integral part of teaching and learning and the heart of every
Hawaii classroom. Teachers of all subjects in all grades must contribute to the development
of the GLOs while promoting the learning of subject matter as well.
The real test of the standards is their ability to improve student learning. Raising
expectations is but the first step; it is what we educators do with the standards—how we
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realize them in all classrooms for all students—that will determine whether we can fulfill the
Department’s vision of Hawaii public school graduates who
•
•
•
•

realize their individual goals and aspirations;
possess the attitudes, knowledge and skills necessary to contribute positively and
compete in a global society;
exercise the rights and responsibilities of citizenship; and
pursue post-secondary education and/or careers without the need for remediation.

THE HCPS III IMPLEMENTATION MODEL
The Hawaii Content and Performance Standards (HCPS) III Implementation Process Model
is a framework that has been adapted from West Ed’s Learning from Assessment model. It
consists of a series of six steps.
•
•
•
•

•

The first step in the process asks a teacher to identify relevant benchmarks. The
teacher decides which benchmarks will be the central focus of a lesson or unit.
In the second step, the teacher determines what evidence will show that the students
have met the benchmarks.
In the third step of the process, the teacher plans the strategies and experiences which
will build understanding and help all students meet proficiency.
The fourth and fifth steps require the collection of evidence of student learning. The
teacher determines what this evidence indicates about the student’s progress and
decides what further instruction or support is needed.
Lastly, the teacher evaluates the work and communicates the findings.

While the model numbers the steps in the process, it is important to remember that these
steps are not always followed in a lock-step fashion. For example, a teacher may work
through steps one to five, and as she collects the evidence of student learning (step five), she
will likely gain insight that will inform step three (determine learning experiences). In her
review of the work, she may notice that many students are not meeting a certain aspect of a
particular benchmark. For example, the students may be able to correctly compare fractions,
but may be unable to explain why they placed the fractions in a particular order. This
evidence will inform step three and the teacher will likely design additional learning
experiences designed to help students place fractions in a particular order.
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HCPS III IMPLEMENTATION PROCESS MODEL


Identify relevant benchmarks.



Determine acceptable evidence and criteria.



Determine learning experiences that will enable students to learn what they need to
know and to do.



Teach and collect evidence of student learning.



Assess student work to inform instruction or use data to provide feedback.



Evaluate student work and make judgment on learning results and communicate findings.
Reteach or repeat the process with the next set of benchmarks.

The table on the next page shows the six-step HCPS III Implementation Process Model. It
also shows the state and school support for student success that relates to each step in this
model.
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Reteach or repeat the process with the next set of
benchmarks.

What do recent assessments indicate about the
student’s level of proficiency?

 Evaluate student work and make judgment on
learning results and communicate findings.

What does the evidence indicate about the
student’s progress?
What further instruction or support is needed?

 Assess student work to inform instruction or
use data to provide feedback.

 Teach and collect evidence of student
learning.

What strategies/experiences will build
understanding and help all students meet
proficiency?

 Determine learning experiences that will
enable students to learn what they need to know
and to do.

What evidence will show that the student has
met the standards?

 Determine acceptable evidence and criteria.

Which benchmarks will be the central focus of
the lesson/unit?

 Identify relevant benchmarks.

Implementation Steps

∼ coming soon for high school courses

Standardized Course Assessments

tasks that are provided

∼ will eventually include student work (exemplars) for the

Instructional Map (continued)

includes resources that support standards-based
instruction and assessment

were identified in Step #1

∼ used to report progress/proficiency of benchmarks that

Standards-Based Grading and Reporting

student has had a chance to learn, develop, and
improve

∼ used to assess student’s level of proficiency after the

Summative Assessments (from Step #2)

progress

Formative Assessments (from Step #3)
∼ used to guide instruction and inform students of their

resources: Instructional Map, textbooks, journals,
publications, websites, or other resources
∼ includes plans for formative assessment

∼ development of Recommended Textbook List that

Instructional Materials Review

opportunities for ALL students to reach proficiency

∼ developed by teachers
∼ aligned to Curriculum Map
∼ learning experiences may come from a variety of

Unit/Lesson Plans

developed tasks, or tasks from the Instructional Map,
textbook, journals, publications, websites, or other
resources)

∼ includes assessment tasks (may include teacher-

∼ will include sample instructional strategies to provide

Instructional Map (continued)

∼ will be developed by OCISS with input from field
∼ aligned to Benchmark Map
∼ includes sample assessment tasks and rubrics

Instructional Map

or Major Understandings; clusters mapped out by
quarters
∼ serves as the focal point for other state-developed
supporting documents and future standardized course
assessments and HSA

Curriculum Map (continued)

Curriculum Map [Lotus Notes curriculum mapping
program available at no cost (check with your principal)]
∼ developed by teachers/schools to create a cohesive
and articulated curriculum
∼ aligned to Benchmark Map

Benchmark Map (http://standardstoolkit.k12.hi.us)
∼ developed by State with input from field
∼ includes sets of benchmarks clustered around Big Ideas

School Support for Student Success

State Support for Student Success
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THE STANDARDS-BASED CLASSROOM
The standards-based classroom does not have one particular form. Rather, it can take on
many forms. Characteristics to look for include:
What are students doing?
• Working in collaborative groups, talking and sharing ideas about the subject matter
and solving problems or conducting investigations together
• Listening actively to each person’s ideas and being critical friends when someone
needs help understanding a difficult concept
• Demonstrating persistence in performing complex tasks and learning challenging
concepts
• Communicating thoughts, ideas, findings, and solutions to others
• Using and knowing when to use various resources (such as printed materials, tools,
and technology) to learn about the subject matter
• Reflecting on their progress toward learning goals
What are teachers doing?
• Asking good questions to get students to think more deeply about a posed problem or
task
• Constantly assessing where students are with respect to the focus of the lesson and
adjusting the lesson based on feedback about student understanding
• Creating a climate for risk-taking and encouraging subject-matter dialogue where
students exchange a variety of ideas and feel confident about asking questions
• Providing opportunities for students to learn at their own pace using strategies for
differentiation
• Using text materials, tools, technology, multimedia, guest speakers, and/or field
experiences to enhance learning
• Making every effort to show links between and among disciplines and how the
subject matter is connected and relevant to other areas and real contexts

REFERENCE
Jamentz, K. (1998). Standards: From document to dialogue. San Francisco, CA: WestEd.
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PREFACE
Arts education benefits the student because it cultivates the whole child,
gradually building many kinds of literacy while developing intuition,
reasoning, imagination, and dexterity into unique forms of expression in
communication.
—Consortium of National Arts Education Association, 1994
Visual arts, music, drama and theatre, and dance are vital to human development. The Fine
Arts, or the Arts, should be included in early childhood education and continue to play a
central role throughout elementary and secondary level education for all students. The Fine
Arts are essential to a balanced education program and facilitate the communication of ideas,
values, and emotions through a variety of media, such as painting or sculpting, singing,
playing an instrument, acting, and dancing. Experiences in the Fine Arts foster the
acquisition of cultural literacy while enhancing language development, creativity, and
communication skills. The Fine Arts also allow students a vehicle through which they can
express the thoughts, feelings, and opinions not easily expressed in words. They stimulate
the imagination, cultivate critical thinking skills, and provide opportunities for
interdisciplinary connections across and throughout the curriculum.
The Fine Arts are fundamental to the educational system if students are to become fully
actualized as effective communicators and citizens in a global society. They are unique
because they deal with attitudes, feelings, and intuition; they energize the educational process
through emotion and passion. The Fine Arts meld the emotional, physical, creative, and
intellectual needs of students and allow them to express themselves in various ways. The
Fine Arts offer unique challenges that inspire students who are performers, creators, and
consumers of art.
In a global society, the Fine Arts offer unique challenges that inspire students to become
aesthetically perceptive performers, creators, appreciators, and consumers of art. All
students deserve a rich and robust education with access and opportunity to learn and
experience the Fine Arts.
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1. GENERAL DESCRIPTION OF THE
FINE ARTS PROGRAM
DEFINITION OF THE FINE ARTS PROGRAM
Four basic disciplines make up the Fine Arts curriculum: visual arts, music, drama and
theatre, and dance. Throughout time, the arts have been essential to human experience.
They are unique tools that allow people to express feelings and emotions, connect with
contemporary and other times and cultures, and develop new insights. The arts enrich the
quality of life by linking hope to memory, inspiring courage, enriching celebrations, adding
beauty to life, and making tragedies bearable. All students deserve access to the arts through
creation, production and performance, and study.
The Fine Arts program must be comprehensive and authentic, and grounded in a philosophy
of education that cultivates the whole child, gradually building many kinds of literacies while
developing intuition, reasoning, imagination, and dexterity into unique forms of expression
and communication. The Fine Arts are an essential ingredient in a balanced educational
program for all students, K-12.

VISUAL ARTS EDUCATION
The visual arts consist of two-dimensional and three-dimensional creative expressions, such
as painting, drawing, graphic arts, printmaking, sculpture, photography, ceramics,
architecture, design, industrial design, textiles, and fiber arts. Also included are forms that
combine multimedia, such as performances, installations, environmental art, and site-specific
works. (California Visual and Performing Arts Framework, 1996.) The primary goal of
visual arts education is to develop visually literate and aesthetically sensitive students who
function in society as creators, appreciators, and consumers of art who are capable of making
informed judgments that enhance the quality of their lives.
The visual arts standard is “Understand and apply art materials, techniques, and processes in
the creation of works of art and understand how the visual arts communicate a variety of
ideas, feelings, and experiences.” The standard includes building a visual vocabulary;
fostering understanding of the elements and principles of design; applying those elements
and principles of design in their own art-making; enhancing abilities to respond to and
interpret natural phenomena, images, and products with intellect as well as intuition; and
understanding the role the arts play in the lives of people in past and present cultures. The
content of the visual arts includes the study of art in historical and humanistic contexts
through the introduction of increasingly complex concepts in the production,
critical/analytical, and aesthetic components of art education. Visual arts education
distinguishes itself in the school curriculum because it deals with attitudes, feelings, and
emotions as well as perception, forms, and images in our world and environment.
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MUSIC EDUCATION
Existing in every culture and generation, music embodies the distinctly human need to
organize sounds to express the dimensions of human feeling. Music is an extensive field of
study, with its own body of knowledge, skills, and ways of thinking and perceiving. When
students hear, perform, or create music, they use tones and rhythmic patterns to express and
process ideas and feelings elicited by the music (California Visual and Performing Arts
Framework, 1996). The goal of music education is to develop in each student the ability to
perform, create, respond to, and value music.
The music education standard is “Understand and apply elements of music and understand
how music communicates ideas, feelings, and experiences across cultures.” The standard
includes the opportunity to experience, develop, and understand the elements of music which
are pitch, harmony, rhythm, form, tempo, dynamics, and tone quality. The standard also
provides students with experiences in creating, performing, and expressing themselves
through music.
The content of the music education program includes the study of music in a historical and
humanistic context through the introduction of increasingly complex concepts in the
productive, critical, and aesthetic components of music education. Music education
distinguishes itself in the school curriculum because it deals with attitudes, feelings, and
emotions as well as perception, forms, and sounds in our auditory environment. Music
inspires students to become sensitive listeners, able to make aesthetic judgments and
appreciate the essential nature of music. (California Visual and Performing Arts Framework,
1996.)
The music program has an added benefit to students and schools because it extends into and
involves the school community. Music performances promote student work and engage the
community in supporting schools. The performances are a public display of student learning.
Video and/or audio tapes of the performances can serve as evidence of student work and can
be used for self-assessment by students and schools. In many secondary schools, music
groups, such as bands, perform at music festivals for adjudication so that they can have other
music educators assess the program.

DRAMA AND THEATRE EDUCATION
Through acting, directing, script writing, using media, designing, and producing, drama and
theatre is a collaborative art that enhances communication and should be accessible to all
students. Students build their communication skills through activities such as storytelling,
puppetry, pantomime, improvisation, and formal acting. Students can also be involved in a
variety of ways, from the technical aspects of theatre, multimedia production, stage design,
sound effects, and musical accompaniment to productions, choreography, and house and
stage management. Experience with each of these communication forms provides a
complete theatrical experience.
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The drama standard is “Understand and apply the skills of acting, design, and technical
theatre and understand the role of drama in various cultures throughout history.” The drama
standard develops artistic skills and imagination for students to express themselves, and to
develop understanding about others and themselves. Drama and theatre is one way that
students learn about life and is an important aspect of the educational process.
The drama and theatre standards develop the ability to present issues and ideas, teach or
persuade, entertain, design, plan, and beautify. Theatre arts enable students to gain an
understanding of culture, themselves, and their place in the world. Theatre arts have both
intrinsic and extrinsic value; that is, they have worth in and of themselves and can also be
used to reflect on the issues and challenges of society.
The content of the drama and theatre program includes the elements of theatre (scenery,
properties, costumes, make-up, scripts, acting, and directing). Theatre arts include both the
process and production aspects of drama. Drama activities include imagination building,
sensory awareness, movement, pantomime, characterization, improvisation, role playing,
puppetry, storytelling, scripting, and electronic media as well as the formal presentation of
plays and musicals.

DANCE EDUCATION
Dance is the expression of self and one’s ideas through movement and gesture. Dance
embraces a variety of styles and creative approaches. It fosters the development of
imagination, kinesthetic response, aesthetic perception and expression, and higher order
thinking skills. It fosters social and cultural interaction with others—as individuals or in
groups.
The dance standard is “Understand and apply elements of dance, appreciate how dance
communicates meaning, and recognize its role across cultures and throughout history.”
Movement is the first way children learn and communicate. Creative movement and dance
provide opportunities for students to develop understanding of and respect for diverse ideas,
beliefs, cultures, attitudes, and feelings. The content of a dance education program addresses
the need for a historical and humanistic context. The components of dance education are:
dance performance; dance in historical and cultural contexts; critique of dance based on
dance standards, and aesthetics, which are judgments based on taste, values, and beauty
regarding the artistic composition of dance. Students should learn these increasingly
complex concepts from kindergarten through grade 12.
In Hawaii, many ethnic groups have contributed to Hawaii’s cultural heritage, and dance has
served as a means for shaping cultural identities. The standards allow for understanding and
performing dances from many cultures. Hula has played an especially integral role in
Hawaii’s history and culture through serving as a spiritual base of an indigenous people, a
source of entertainment, and in lieu of an ancient written language, a means to pass on
information about Hawaii’s gods, royalty, nature, creation, genealogy, and other important
cultural aspects. In this regard, the acknowledgement of hula’s unique movements as
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symbolic communicative language plays a special role in Hawaii’s dance education program
and supports the state’s goal of preserving Hawaiian history, culture, and language.

RATIONALE FOR FINE ARTS EDUCATION
One thing we have learned through the ages is that human beings are at
their best when laughing, dancing, singing, painting, potting, and
pretending. The most important aspects of civilization are preserved not
in percentiles, stanines, or grades, but in imaginative literature, art,
drama, dance, and music. And these are the ancient rhythms that draw
contemporary children. The arts were, and remain, the most basic and
most essential forms of human communication. The arts are ways to
create meaning about our deepest feelings and most significant
thoughts.
—Claudia Cornett, 2003
Throughout time, the arts have been essential to the human experience. They are unique
tools that allow all people to express feelings and emotions, connect with contemporary and
other times and cultures, and develop new insights. Young children “respond to gestures and
movement before they react to the spoken word. They understand and explore sound before
they learn to speak. They draw pictures before they form letters. They dance and act out
stories before they learn to read” (Fowler, 1984).
The Fine Arts—visual arts, music, drama, and dance—are fundamental ways of knowing and
thinking. They have intrinsic value and foster skills in communication, creativity, and
cognition. Education in the arts benefits the student because it cultivates the whole child,
gradually building many kinds of literacies while developing intuition, reasoning,
imagination, and dexterity into unique forms of expression and communication.
Dance, drama, music, and the visual arts “cultivate the direct experience of the senses; they
trust the unmediated flash of insight as a legitimate source of knowledge. Their goal is to
connect person and experience directly, to build the bridge between verbal and nonverbal,
between the strictly logical and the emotional” (National Standards for Art Education, 1994,
Introduction). Learning becomes a more meaningful experience when students understand
and make connections in the teaching and learning process.
The arts connect people across time and cultures. Because the arts are both universal and
culturally specific, they are a powerful means of increasing international and intercultural
awareness. Through the study of the arts, students gain a greater understanding of their own
culture as well as preparation for global participation. The arts enable students to frame the
world from an aesthetic perspective, allowing them to see that there are many ways in which
the world can be viewed.
The Fine Arts enhance the process of learning and let students communicate feelings and
thoughts in various modalities—e.g., dancing, singing, painting, and pretending. The multi-
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sensory characteristics of the arts provide means for students to integrate the cognitive,
emotional, and physical domains of learning.
The arts are valuable in a comprehensive education program because they provide
challenging learning experiences for students of all abilities. All students may be challenged
to expand their individual strengths and talents. The arts offer an opportunity for all students
to take responsibility for their own learning and develop their inherent artistic abilities. The
challenges in the arts provide success and motivation for students to pursue life-long learning
experiences. A balanced education can create meaning and purpose for students with a
variety of abilities and strengths.
The arts are critical in helping all children in the pursuit of a higher level of educational
achievement. The arts challenge the conscience and emotions of people, and offer a time of
reflection. Contemporary society is filled with unknown challenges and the arts help
students to communicate and come together. Henry Akina (2003) summarizes this best:
“through example, persuasion and exaggeration, the arts teach us to be better human beings.
Above all, the Arts offer us a safe haven and a moment’s respite from the cares of the world.”

BELIEFS AND ASSUMPTIONS ABOUT FINE ARTS EDUCATION
The Fine Arts program is based on the following beliefs.
1. The arts have intrinsic and instrumental value. The arts have worth in and of themselves
and can be used to achieve a multitude of purposes (e.g., to present issues and ideas, to
design, plan and beautify).
2. The arts reflect and transmit culture. Each arts discipline makes a unique contribution in
transmitting history and culture to the next generation, and the arts often shape and
influence these perspectives.
3. The arts provide different ways of knowing and learning for students. The arts provide
students with different ways to communicate ideas and feelings and should be an integral
part of a child’s education.
4. The arts promote self-discipline, collaboration, and perseverance. Students develop selfdiscipline when they are learning artistic skills as an individual and collaboration skills
when they perform and/or create artwork with other students.
5. The arts are a powerful tool for developing reasoning and problem solving skills which
are cultivated when students are engaged in creating, performing, or responding to arts
experiences.
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RESEARCH ON FINE ARTS EDUCATION
Recent studies seem to indicate that the arts have a positive effect on student learning. The
report, Critical links: Learning the Arts and Student Academic and Social Development
(2002), published by the Arts Education Partnership, states that the learner can attain higher
levels of achievement when involved in an arts curriculum.
Another report, Champions of Change (Fiske, 1999), described the arts as having a positive
impact on learning. Through case studies it was found that learning in and through the arts
can help “level the playing field” for youngsters from disadvantaged circumstances. When
well-taught, the arts provide young people with authentic learning experiences that engage
their minds, hearts, and bodies. While learning in other disciplines often focuses on
development of a single skill or talent, the arts regularly engage multiple skills and abilities.
Engagement in the arts—whether the visual arts, dance, music, drama and theatre—nurtures
the development of cognitive, social, and personal competencies.
There is a consensus of opinion shared among experts in arts education who agree that
•

The arts reach students who are not otherwise being reached; the arts provide a
reason, and sometimes the only reason, for being engaged with school or other
organizations. Students who are doing poorly in the academics often find success in
one or more of the arts programs. These programs provide an opportunity for these
students to be engaged in one aspect of the school which can often motivate them to
continue in school. Success in the arts can often foster learning and eventual success
in other areas of learning.

•

The arts connect students to themselves and each other; creating an artwork is a
personal experience. The arts offer experiences to develop team-building skills, but
they also allow students to work independently. Students connect and make meaning
in the arts which, in turn, develops intrinsic motivation for learning in school.

•

The arts transform the environment for learning; when the arts become central to the
learning experience, schools and other settings become places of discovery. Visual
arts, music, drama and theatre, and dance provide an alternate learning environment
for students. This environment fosters creativity and allows students freedom to
express themselves in various ways, such as drawing, painting, singing, playing an
instrument, dancing, and acting.

•

The arts provide new challenges for those students already considered successful; the
arts can offer a means for experiencing unlimited challenges in developing creativity
and imagination. Students can express themselves through multi-sensory
presentations and grapple with the unknown through the arts.

•

The arts connect learning experiences to the world of real work; the arts learning
experiences described in research show remarkable consistency with the evolving
workplace. There are many careers in the arts which can be learned through various
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school programs so that students have the opportunity to learn about the rigors of the
profession while in school.
The Champions of Change (Fiske, 1999) studies demonstrate how involvement with the arts
provides unparalleled opportunities for learning, enabling young people to reach for and
attain higher levels of achievement. The studies provide compelling evidence that the arts
can serve as a change agent in learning. If involvement with the arts is made a basic part of
students’ learning experiences, schools become champions for the children and their children
(Fiske, 1999).

LEGAL AUTHORITY FOR THE FINE ARTS PROGRAM
The legal authority for the Science program is described in the Department’s Policies and
Regulations, Curriculum and Instruction 2000 Series handbook. Relevant Board of
Education policies and Department of Education regulations are listed on the following
pages.

ACADEMIC PROGRAM
(HAWAII STATE BOARD OF EDUCATION POLICY 2100)
The Board of Education recognizes that one of the key components to student achievement
and success is a quality, standards-based academic program. Therefore, the Department of
Education shall provide an academic program to equip each student with the knowledge,
skills, attitudes, and values needed to attain the Hawaii Content and Performance Standards
and to give responsible direction to one's own life. The Department of Education shall
provide standards-based learning experiences to develop and nurture a variety of
intelligences.
Effective learning shall be facilitated through the maximum and active participation of each
student in the learning process, insuring that personal meaning is derived from curriculum
content, appropriate and relevant teaching and learning strategies, and self-assessment as
well as standards-based assessment, grading and reporting procedures. The learning
experiences shall be included in concepts commonly taught in, but not limited to, language
arts, mathematics, science, social studies, health, physical education, fine arts, world
languages, and career and life skills, or a combination of the above subject areas.
Each school shall offer a comprehensive program of academic education to meet the needs,
interests, and abilities of all students.
Adopted: 10/70
Amended: 8/86, 03/88, 01/99, 01/05/06
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ACADEMIC PROGRAM
(DEPARTMENT OF EDUCATION REGULATION 2100.1)
1. It is the right of every student to have access to a learning program which will permit
optimum development as an educated person.
2. The academic program shall include a desirable mix of appropriate and comprehensive
learning activities in the areas of (a) communications, (b) humanities, and
(c) environmental studies.
3. The basic program, to be offered at each school, shall consist of the knowledge, skills and
processes, and attitudinal development to be required of each student as the foundation
for attainment of higher academic learning.
4. The minimum elective program enhances the basic program and consists of desirable
courses in the major subject areas which may be scheduled in accordance with student
interest, staffing and related considerations.
5. The specialized elective program, which shall be planned to meet the unique needs and
interests of students and school committees, shall reflect current and emerging concerns
of the community, the nation, and the world.
Adopted: 10/70
Amended: 8/86, 3/88
K-12 LITERACY
(HAWAII STATE BOARD OF EDUCATION POLICY 2010)
The development of student literacy in all content areas and in all grade levels is an
educational and cultural imperative. Literacy shall be attained through an appropriate
framework of curriculum and instruction. Literacy is the ability in any content or context to
read, write, and communicate. Literacy shall include mathematical and scientific literacy.
Other skills that enhance literacy include relating, expressing, speaking, understanding,
listening, critical thinking, analyzing, and problem-solving.
The language arts standards in the Hawaii Content and Performance Standards specify what
all students should know and be able to do to become literate. To attain this goal, all schools
shall provide a balanced and comprehensive reading and writing program that includes the
direct teaching of: (1) comprehension of content and language in both oral and written
forms; (2) organized and explicit skills instruction, that includes phonemic awareness, phonic
analysis, and decoding skills, especially in the early grades; and (3) fluency and vocabulary
development that includes an understanding of how words work. The reading and writing
program shall also provide: (4) ongoing diagnosis and assessment that ensures accountability
for results; (5) effective writing practices to be integrated into the reading and writing
program; and (6) timely intervention services to assist students who are at risk of failing
attainment of literacy.
An effective early reading and writing program shall be implemented to assure that every
child will become a proficient reader and writer, as defined by the Department of Education,
by the end of third grade.
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In the instructional program for grades 4-12, all content areas shall further support the
development of literacy skills such that students can access and communicate subject area
content and concepts using a wide variety of print and non-print materials.
Students identified by the Department of Education as not proficient will receive appropriate
assistance and support.
Adopted: 10/94 (Curriculum and Instructional Policy)
Amended: 4/98; 6/02; 10/19/06
CURRICULUM AND INSTRUCTION IN THE EDUCATION PROCESS
(DEPARTMENT OF EDUCATION REGULATION 2010.1)
The roles of the curricular and instructional programs for the public schools of Hawaii shall
be both broad and inclusive, bringing focus to experiences which will equip students for a
lifetime of effective living and learning, permitting them to meet successfully today’s
problems and opportunities as well as on those in the yet-unknown future.
Curriculum and instruction shall provide experiences which will enable students to learn to
think and act intelligently in achieving maximum self-fulfillment and in attaining the
knowledge, skills, abilities, attitudes, and appreciations essential for preserving and
contributing to the strength of the community, state, nation, and world.
Effective learning shall be predicated on maximum participation of each student in the
learning process, insuring that personal meaning is derived from curriculum content,
instructional modes, and evaluative procedures.
Provisions shall be made for incorporating many diverse experiences throughout the school
years to assist learners in realizing to the fullest their unique potentialities, as well as to make
certain that appropriate attention is directed toward the problems and progress of society.
The emphasis and degree of sophistication of these experiences shall be appropriate to the
needs and characteristics of the learners.
School experiences which contribute to self-fulfillment and productive life shall include the
following:
1. Development of basic skills for learning and communication, including, speaking,
reading, writing, listening, computing, and thinking.
2. Development of positive self-concept, including understanding and accepting self and
understanding and relating effectively with others.
3. Development of decision-making and problem-solving skills.
4. Development of independence in learning, including demonstrating initiative and
responsibility for continuous learning.
5. Development of physical, social and emotional health, including demonstrating good
health, fitness and safety practices.
6. Recognition and pursuit of career development as an integral part of growth and
development.
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7. Development of a continually growing philosophy based on belief and values and
including responsibility to self and others.
8. Development of creative potential and aesthetic sensitivity.
Adopted: 10/70
Amended: 03/88, 10/94
HAWAII CONTENT AND PERFORMANCE STANDARDS
(HAWAII STATE BOARD OF EDUCATION POLICY 2015)
To ensure high academic expectations, challenging curriculum, and appropriate assessment
and instruction for all students, the Department of Education shall implement the Hawaii
Content and Performance Standards as approved by the Board of Education. The standards
shall specify what students must know and be able to do.
Schools shall articulate and align their curricular, assessment and instructional program—by
grade level, subject area, courses, and/or other appropriate units—with the Hawaii Content
and Performance Standards and evaluate the effectiveness of their efforts to help all students
attain the standards. The school's articulated curricular, assessment and instructional program
shall be shared with parents and students with the intent of involving parents/guardians as
partners in the education of their children.
The Superintendent shall develop and implement a plan to create a standards-based and
performance-oriented education system that will ensure that all students attain the standards.
Approved: 10/95
Amended: 11/01; 06/23/05
HAWAII CONTENT AND PERFORMANCE STANDARDS
(DEPARTMENT OF EDUCATION REGULATION 2015.1)
1. The Hawaii Content and Performance Standards shall be implemented as approved by the
Board of Education and distributed to the schools.
2. Each school shall describe its implementation of the standards in its Standards
Implementation Design (SID).
3. The Department of Education shall develop and implement a continuum of professional
development activities that enable teachers to implement the standards.
4. The Department of Education shall develop an assessment and accountability system that
measures and reports on student attainment of the standards and holds everyone
accountable for that performance.
5. The Department of Education and the Board of Education shall coordinate the review and
revision of the standards every five years.
DOE: 11/01

Curriculum Framework for Fine Arts

12

RESPONSIBILITY FOR CURRICULUM DEVELOPMENT AND
IMPLEMENTATION
(HAWAII STATE BOARD OF EDUCATION POLICY 2030)
The Department of Education shall provide guidance to schools in developing and
implementing curriculum and instruction for the public school system.
The responsibility for developing curriculum shall be shared by the Superintendent and the
schools. The responsibility for developing and delivering the instructional program shall rest
primarily with the schools. The Superintendent shall provide the general direction in
curriculum and instruction by providing guidance in the use of effective teaching, learning,
and assessment strategies appropriate to the Hawaii Content and Performance Standards.
Former Code No. 6123.2
Former Policy Approved: 07/60
Amended: 10/70, 03/88; 03/99
CURRICULUM DELIVERY
(HAWAII STATE BOARD OF EDUCATION POLICY 2101)
The Board of Education recognizes that a strong, challenging curriculum is key to student
success and achievement. Therefore, all elementary (grades K-5) and secondary schools
(middle/intermediate and high) shall design a program of studies—or curriculum—that
enables all students to attain, to the highest degree possible, the Hawaii Content and
Performance Standards (HCPS). The curriculum shall include:
•
•
•
•
•

Units of study or lessons, delineating content or topics to be taught;
Relevant instructional activities and materials to be used, aligned with the HCPS;
Specific learner outcomes or expectations that result in student attainment of grade level
benchmarks;
A timeframe in which outcomes are expected to be achieved; and
Assessment tools and methods, including collection and analysis of student work, to
measure student attainment of outcomes and benchmarks.

With continued emphasis on improving student achievement, the articulation and
coordination of curriculum and curricular services between and among grade levels and
subject areas shall be addressed at every school. Articulation of services between schools
within a complex shall also be addressed.
The curriculum or program of studies shall include academic courses, subjects, and/or units
as well as planned, systematic co-curricular activities and student academic support services,
such as assessment, counseling, and guidance to facilitate student attainment of standards.
The Department of Education shall adopt regulations to assist schools in the implementation
of this policy.
Approved: 11/03/05
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INSTRUCTIONAL MATERIALS
(HAWAII STATE BOARD OF EDUCATION POLICY 2240)
The Board of Education understands that implementation of standards-based education
requires instructional materials that are aligned with the Hawaii Content and Performance
Standards (HCPS). Therefore, printed materials, media and technology which overtly
address the HCPS benchmarks shall be selected for classroom use.
The Office of Curriculum, Instruction and Student Support shall provide a list of
recommended textbooks and other instructional materials for select curricular areas. It shall
also provide general and content-specific evaluation criteria for schools to use when
evaluating instructional materials.
Schools that select texts and instructional materials not on the list of recommended texts and
instructional materials shall demonstrate that these materials will better support their
students’ learning needs. Evidence shall include statewide assessment results and other data
documenting student achievement.
Schools shall also develop and implement a multi-year textbook acquisition/replacement plan
that is based on instructional needs. This shall be a key component of a schools’ academic
and financial plan. Schools shall inform parents and make available to their school
communities, the textbook acquisition/replacement plan, its adequacy in meeting students’
needs for textbooks in a given year, and the textbook series, by subjects, used in classrooms.
Former Code Nos. 6134 Textbooks and Reference Materials
6134.1 Approval of Reference Materials Offered by Special Interest Groups
Former Policy 6134.1 Approved 01/55; Reviewed 07/60; Revised and included above 4/70
Approved: 10/70
Amended: 03/88; 05/95; 03/97; 09/98; 01/05/06
The current federal No Child Left Behind Act of 2001 legislation includes the arts as a core
subject. The definition of core subjects cited in the new law states “Core Academic
subjects−the term ‘core academic subjects’ means English, reading or language arts,
mathematics, science, foreign language, civics and government, economics, arts, history and
geography” (No Child Left Behind Act of 2001, Title IX, Part A, Section 9101 (1)(D)(11)).

PROGRAM GOALS
FINE ARTS PROGRAM GOALS
The goal of the Fine Arts program is to develop the artistic and aesthetic potential of all
students so they can perform, create, appreciate, and experience the arts. Students
participating in visual arts, music, drama and theatre, or dance programs are expected to
demonstrate their learning by performing or producing quality artwork for themselves and
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the school community. Fine Arts programs at schools provide students opportunities to
appreciate and experience the Fine Arts as a critical component of life-long learning.
The Fine Arts program supports academic achievement and the General Learner Outcomes.
The traditional view of “arts for arts’ sake” is important, but the visual arts, music, drama and
theatre, and dance also have instrumental value as tools for learning. The arts help students
acquire knowledge and understanding through various styles and senses, and develop their
emotional and affective domains which are significant factors for academic achievement.
More importantly, the arts are essential for arts’ sake because they are inherently vital in
developing students beyond their potential.

VISION AND MISSION OF THE FINE ARTS PROGRAM
The vision of the Fine Arts program is to develop life-long learners who are capable of
making aesthetic judgments to enhance the quality of their lives. Music, visual arts, drama
and theatre, and dance programs provide opportunities for students to develop skills in
aesthetic judgment and to achieve individual goals and aspirations. The Fine Arts program is
committed to using arts disciplines and strategies to address the emotional and intellectual
needs of students. The arts create a balanced approach to education, make connections
among the content areas, and give meaning to abstract concepts and ideas. Experience in the
arts will help students connect to themselves and realize the importance of becoming
responsible citizens in a diverse and global society.
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2. THE FINE ARTS STANDARDS
THE NEED FOR STANDARDS
Research on effective schools indicates that one of the most important elements of improving
the results of education is being clear about academic standards. What are students expected
to learn? Setting standards is one step toward assuring that all students will have the skills
and knowledge needed to live productively now and in the future. Having standards also
assures that all students are offered the opportunities, encouragement, and support to become
productive citizens. Standards are developed
1. To promote equity and excellence for all. Standards for all students are necessary to
promote high expectations and to ensure equitable educational opportunities,
including access to highly qualified teachers, resources, and a fair opportunity to
attain high expectations. High expectations demand high achievement.
2. To ensure that students have the literacies needed to meet the demands of society now
and in the future. The future will require literate citizens who can function in a
highly technological society. The workplace that students enter today and in the
future has dramatically changed. Students must be prepared to meet the challenges of
a high performance workplace.
3. To focus efforts on essential knowledge and skills. A major principle of standards
reform is to clarify teaching and learning concepts and to identify overarching
themes.

THE SETTING OF THE STANDARDS
To ensure that the standards are clear and usable, the following guidelines, adapted from the
U.S. Department of Education and the Council of Chief State School Officers, were used in
the development of the five Fine Arts standards.
1. Content standards are accurate, sound, and should be concerned with “big ideas.”
Standards should contain the major concepts that are essential to the discipline. The
standards must focus attention on what is important. They should reflect the most
recent, widely accepted scholarship in the discipline.
2. Content standards are clear, useful, and measurable. They should help schools
organize the knowledge and skills of the discipline and serve as a point of reference
for assessment and curriculum development.
3. Content standards are parsimonious. They should reflect the depth of learning.
Standards should be few and brief, and short enough to be memorable because they
are strong, bold statements, not details of content (the details are in the curriculum).
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4. Content standards are built by consensus. Standards must be arrived at by most of
the constituency who will use them. Conversations about standards are as important
as the standards themselves.
5. Content standards are visionary. Standards should be the goal of student learning.
They should not aspire to the status quo but rather, where we want our students to be.

THE ORGANIZATION OF THE STANDARDS
ELEMENTARY LEVEL
The benchmarks for visual arts, music, drama and theatre, and dance have been reorganized
to help teachers at the elementary level address the fine arts standards. The benchmarks are
grouped into three major topics:
TOPIC
How the Arts are
Organized

How the Arts
Communicate

How the Arts Shape and
Reflect Culture

“BIG IDEAS” OR CONCEPTS
Students explore how works of art—dance, scenes, songs, or
images—are organized. Just as the elements of writing (words,
sentences) can be organized into a variety of forms (essays,
poems), so are the arts organized by elements and principles.
Students also come to understand that the arts exist for a variety
of purposes, or functions. Artists create works of art to
communicate. By studying these benchmarks, students build
literacy and develop critical thinking, analysis, and interpretive
skills.
The arts also connect people across time and cultures. Through
the study of the arts, students gain a greater understanding of their
own culture as well as prepare for global citizenship.

These topics consolidate the various standards and benchmarks of each discipline and
facilitate implementing the Fine Arts Standards for elementary teachers. At the elementary
level, the benchmarks are integrated to facilitate the process of exploring the elements and
principles of the arts, performing the arts, and using imagination to communicate ideas and
feelings.

SECONDARY LEVEL
At the secondary level, students focus on developing knowledge and skills in the arts through
courses and programs. Students at the secondary level focus on concepts and skills, and they
develop quality artwork and performances. The benchmarks are categorized by the same
topics as the elementary level and further develop concepts and skills in self-expression and
creativity. Combinations of these benchmarks are used as a basis for the courses in the arts.
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The chart below shows how the standards reflect the various arts courses and disciplines.
DISCIPLINE

STANDARDS

Visual Arts

Standard 1: Understand and apply art materials, techniques, and processes in
the creation of works of art and understand how the visual arts communicate a
variety of ideas, feelings, and experiences

Music

Standard 2: Understand and apply elements of music and understand how
music communicates ideas, feelings, and experiences across cultures

Drama and
theatre

Standard 3: Understand and apply the skills of acting, design, and technical
theatre and understand the role of drama in various cultures throughout history

Dance

Standard 4: Understand and apply elements of dance, appreciate how dance
communicates meaning, and recognize its role across cultures and throughout
history

FUTURE PLANS: COURSE STANDARDS AND BENCHMARKS
Standards and benchmarks for secondary courses are currently being developed. These
course standards and benchmarks will extend the HCPS III standards and benchmarks and
will assist secondary schools in clarifying their Fine Arts curriculum. In addition, they will
provide a basis for assessment tools to support curriculum and instruction and enhance
learning for all students. Teachers, community members, and national consultants are
involved in the development of these course standards and benchmarks; in this way, the
content will be validated with national standards and classroom content. It is hoped that this
collaborative process will ensure the usefulness and validity of the course standards and
benchmarks.
Developing standards to address contemporary needs will be an ongoing process of
researching best practices, reviewing standards from other states, updating professional
development, and doing action research with teachers in the field.
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FINE ARTS STANDARDS AT-A-GLANCE
Arts
Discipline
Visual Arts

Music

Drama and
Theatre

Dance

Content Standards
Standard 1: Visual Arts—Understand
and apply art materials, techniques, and
processes in the creation of works of art
and understand how the visual arts
communicate a variety of ideas, feelings,
and experiences
Standard 2: MusicUnderstand and
apply elements of music and understand
how music communicates ideas, feelings,
and experiences across cultures
Standard 3: Drama and Theatre—
Understand and apply the skills of acting,
design, and technical theatre and
understand the role of drama in various
cultures throughout history
Standard 4: Dance—Understand and
apply elements of dance, appreciate how
dance communicates meaning, and
recognize its role across cultures and
throughout history

Topics
How the arts are organized
How the arts communicate
How the arts shape and
reflect culture
How the arts are organized
How the arts communicate
How the arts shape and
reflect culture
How the arts are organized
How the arts communicate
How the arts shape and
reflect culture
How the arts are organized
How the arts communicate
How the arts shape and
reflect culture

THE RELATIONSHIP BETWEEN THE FINE ARTS
STANDARDS AND THE GENERAL LEARNER
OUTCOMES
The Fine Arts standards support the GLOs. In music, drama and theatre, and dance, the
GLOs are applied through performances, while in the visual arts, they are expressed through
art exhibits. As students sing, draw, act, and dance, they develop the ability to be responsible
for one’s own learning, understand that it is essential for human beings to work together,
demonstrate critical thinking and problem solving strategies, recognize quality performances
and products, communicate effectively, and use a variety of technologies.
The following are examples of how the Fine Arts standards relate to the General Learner
Outcomes.
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GLO 1: SELF-DIRECTED LEARNER: The ability to be responsible for
one’s own learning
Visual Arts: Students plan and manage their time when they produce an artwork. They are
responsible for their own learning when they choose materials and resources to produce an
artwork. Students provide reasons for their selections and explain the meaning of their
artwork.
Music: Students sing or play an instrument individually and become independent learners.
They plan and manage their time to perform individually or as a group. Students practice
individually to develop skills for performance and evaluate their progress.
Drama and Theatre: Students develop acting skills individually to perform a monologue or
soliloquy. They develop skills for self-evaluation and monitor their acting progress.
Dance: Students develop their dancing skills individually to develop creative movements to
convey an idea or feeling. They plan and practice individually to achieve personal goals.

GLO 2: COMMUNITY CONTRIBUTOR: The understanding that it is
essential for human beings to work together
Visual Arts: Students work together to create artwork, such as a group poster or mural.
They participate in groups to critique artwork and share feelings and opinions when assessing
artwork.
Music: Students perform together in large groups. Students learn to cooperate with other
students to plan performances for the school and community.
Drama and Theatre. Students encourage each other in discussing ideas for a scene or play.
Students learn to demonstrate responsible behavior when making artistic decisions for a
production.
Dance. Students work together to develop a dance phrase or a dance performance. Students
help and encourage each other in a group to develop creative solutions for dance problems.

GLO 3: COMPLEX THINKER: The ability to be involved in complex
thinking and problem solving
Visual Arts. Students analyze and interpret artwork. Students reflect on the meaning of
their own work and the work of others. They evaluate the effectiveness of their artwork to
develop quality artwork for display or exhibition.
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Music. Students evaluate their own music performance and use multiple perspectives to
solve musical problems. Students use listening skills to describe music. Students
demonstrate musical understanding of musical concepts by analyzing and performing music.
Drama and Theatre. Students critique informal and formal productions. Students analyze
and research scenes about historical events.
Dance. Students use aesthetic criteria for evaluating dance. Students create movement
problems and demonstrate multiple solutions.

GLO 4: QUALITY PRODUCER: The ability to recognize and produce
quality performance and quality products
Visual Arts. Students use the elements and principles of art to create artwork. Students
understand the use of spatial systems and develop skills to create quality artwork for personal
expression or exhibition.
Music. Students develop criteria and skills to develop quality performance when they
perform for the school and community. Students perform accurately and understand criteria
for quality performance.
Drama and Theatre. Students work together to improve a scene or play. Students refine a
scene so the artist’s intentions are communicated to an audience.
Dance. Students perform dance phrases and demonstrate choreographic principles. Students
develop quality dance movements by studying forms and processes of dance.

GLO 5: EFFECTIVE COMMUNICATOR: The ability to communicate
effectively
Visual Arts. Students use appropriate art materials to exhibit visual understanding the
elements and principles of art. Students express their ideas and feelings visually through
subjects, themes, and symbols. Students evaluate and explain why images are used in their
own artwork.
Music. Students listen to, analyze, and describe music. Students demonstrate understanding
of musical concepts by listening to and describing music, using accurate terminology.
Drama and Theatre. Students use communication skills to develop unified productions
concepts through research and collaboration among student designers, directors, and actors.
Students learn to explain their artistic choices when developing a drama production.
Dance. Students understand that dance is a way to create and communicate meaning.
Students explain how their personal experiences influence the interpretation of a dance.
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GLO 6: EFFECTIVE AND ETHICAL USER OF TECHNOLOGY: The
ability to use a variety of technologies effectively and ethically
Visual Arts. Students understand and apply art materials, techniques, and processes in
creating original artwork. Students use a variety of technologies appropriately to produce
artwork to express an idea or feeling.
Music. Students use a variety of technologies to compose and arrange music. Students use
computer software, hardware, and other peripherals to compose and arrange music. Students
learn about copyright laws and ethical issues related to using various technologies.
Drama and Theatre. Students use multiple technologies to enhance theatrical productions.
Students use sounds, lighting, and other technology appropriately to organize and produce a
production.
Dance. Students demonstrate how technology can be used to reinforce, enhance, or alter a
dance. Students use various props, lighting, and other technologies appropriately to develop
a dance performance.

THE SYSTEM OF STANDARDS
The Fine Arts standards contribute to a balanced, sequential, and comprehensive approach to
learning each of the four disciplines, visual arts, music, drama and theatre, and dance. The
Fine Arts standards were adapted from the National Standards and, like other subject areas,
have content standards and benchmarks. The standards do not prescribe a curriculum but
provide schools with a foundation for developing their own curriculum. The system of
standards ensures access and opportunity to the same knowledge and skills to all students.
Strand = themes or “Big Ideas” that organize standards
Standard = a broad statement of what a student needs to know or be able to do
Topic = organizes the benchmarks into related ideas
Benchmark = a specific statement of what a student should know or be able to do (related to
the topic) at a specific grade level or grade level cluster
Sample Performance Assessment = a generalized description of how a student might
demonstrate significant aspects of the benchmark
Student Work and Commentary on the work are essential parts of the performance
standards. Student works (exemplars) with teacher commentary provide a clear picture of
their quality for students and parents.
Student work, the focus of a Fine Arts standards-based curriculum, is often collected and
preserved through the use of technology. Digital cameras are used to capture works from
visual arts and digital recorders or video cameras record performances in music, dance, or
drama. However, it is preferred to assess the original work or performance. A supplemental
resource book which contains example of student work for music educators is Benchmarks in
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Action: A Guide to Standards-Based Assessment in Music (2003) by The National
Association for Music Education (MENC). The book includes a CD with examples of
students playing rhythms as well as writing samples of students evaluating music.

STUDENT WORK
The six samples on the following pages represent examples of elementary, middle, and high
school student work that illustrate the system of standards. The examples of student work are
from each of the fine arts disciplines: visual arts, music, drama and theatre, and dance.
Each example contains the following components:
1.
2.
3.
4.

The assessment task
The student work that is the result of the task
The related content standard(s), benchmark(s), performance indicator(s)
Teacher commentary on the evidence of the indicator(s) in the work

It should be kept in mind that a piece of student work can address more than one
performance indicator and that meeting the standard requires multiple pieces of evidence that
shows consistent, high performance.
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EXAMPLE 1: ELEMENTARY (Visual Arts)
Standard 1: Visual Arts—Understand and apply art materials, techniques, and processes in
the creation of works of art and understand how the visual arts communicate a variety of
ideas, feelings, and experiences
Grade: 2

Quarter: 4

Big Idea/Major Understanding(s): Students will understand that …
•
•

Through the arts they gain a greater understanding of their culture and the world around them.
Culture can be explained, analyzed, and described through visual arts, music, drama, and dance.

HCPS III Benchmark:
•

FA.2.1.4: Investigate how art is used in celebrations, festivals, and customs of selected cultures
from the past and present

Assessment Task:
Create an artwork that shows what a Native American design in the past and/or present might
look like. Describe the artwork and explain the meaning of the design.
Picture of student work:

Teacher Commentary:
The student communicated knowledge of prehistoric motifs widely used in ancient pottery
designs throughout the Hopi nation. The butterfly is a meaningful symbol because of its
attractive beauty and power. This design (butterfly) is recognizable in the artwork. The
student was able to explain why he chose the butterfly design and why it was his unique
expression of the prehistoric motif. His design is not exact and he made some changes in the
design by overlapping two designs that was not present in the original motif. Lines were not
reproduced accurately and the uses of thin and bold lines were placed in a different order
than the original motif. The student was able to share and justify his feeling and opinions
about his artwork with a small group of students and parents on a standards sharing day. He
described his work of art to other students and their parents by discussing the characteristics
of traditional designs used by Native Americans in ancient times.
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EXAMPLE 2: ELEMENTARY (Dance)
Standard 4: Dance—Understand and apply elements of dance, appreciate how dance
communicates meaning, and recognize its role across cultures and throughout history
Grade: K

Quarter: 1

Big Idea/Major Understanding(s): Students will understand that …
•

Visual arts, music, drama, and dance are organized by elements and principles. Anyone can
express ideas, feelings, and experiences through the arts.

HCPS III Benchmark:
•

FA.K.4.1: Use body, energy, space, and time to move in different ways.

Assessment Task:
Demonstrate an understanding of high, middle, and low levels through movement.

Teacher Commentary:
The student was exploring ways to move her body and she made a variety of movements
while she was walking around the play area. The student showed high, middle, and low
levels of shapes. She was aware of personal space and did not touch other students when
moving.
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EXAMPLE 3: MIDDLE SCHOOL (Visual Arts)
Standard 1: Visual Arts—Understand and apply art materials, techniques, and processes in
the creation of works of art and understand how the visual arts communicate a variety of
ideas, feelings, and experiences
Benchmark: FA.6-8.1.1: Create an original integrated art product or performance and
explain how this process enhances a specific art work
Assessment Task: Read about M.C. Escher and his development of tessellations from the
tiles he saw in Alhambra, Spain. Discuss method of symmetry and patterns to create
translational (slide) tessellations. Create own tessellation and look for images within their
shapes. Make comparisons between the artwork and another subject area.
Picture of student work:

Teacher Commentary:
By using the translational symmetry method, the student created two different images in
alternating tessellation shapes. The student’s tessellation reflects a skateboarder riding a
board down a bumpy road. The student communicated the similarities between math and art
by writing: “The art project is related to math because geometry is part of math; you have to
measure and put it together and repeat it over and over again.”
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EXAMPLE 4: HIGH SCHOOL (Visual Arts)
Standard 1: Visual Arts—Understand and apply art materials, techniques, and processes in
the creation of works of art and understand how the visual arts communicate a variety of
ideas, feelings, and experiences
Benchmark: FA.9-12.1.1 Create original works of art using a variety of visual arts
materials, techniques, and processes
Assessment Task: Create a batik using the elements and principles of art. Explain ideas,
feelings or symbols in the batik artwork in writing.
Picture of student work:

Teacher Commentary (abridged):
The student applied the elements and principles of design: line, shape, color, space, light,
rhythm, repetition, balance (radial), and movement. The student chose specific symbolic
colors, such as green to represent life, spring and youth. Yellow represented wisdom and
good advice. White symbolized purity, perfection, peace, divinity, and innocence while
brown symbolized earth, fall and humility. The open space in the middle of this radial design
represented her personality; an open-minded person who will listen to the whole story,
someone who welcomes new experiences, teachings, and challenges. However, the circle
also stood for her tendency to be predictable.
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EXAMPLE 5: HIGH SCHOOL (Music)
Standard 2: MusicUnderstand and apply elements of music and understand how music
communicates ideas, feelings, and experiences across cultures
Benchmark: FA.9-12.2.5 Critique music using specific criteria
Assessment Task:
Evaluate the music performance at the Winter Concert. List a selection you could relate to
and explain. List a selection you could not relate to and explain.
Excerpt from a student report:
I liked American Riversongs. I could relate to the happy beginning because it felt like a
little kid that was excited to do something new. I could feel a lot more expression
during the molto moderato section. It was a beautiful part to play. I liked the playful
part with all of the 8th notes at 138 because the rhythm kept a good pulse.
Brule River Celebration seemed a little dull to me. I feel that it didn’t have expression
and it didn’t have passion on keeping motion.
Teacher Commentary:
The student had a good variety of observations in American Riversongs and identified
specific feelings on various parts of the music. The student used accurate terminology (molto
moderato) to describe a section of the music and described rhythmic traits at section 138 (the
8th notes and good pulse). The student showed a clear preference and liking for this piece.
The second section explained why the student did not have a preference for Brule River
Celebration.
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EXAMPLE 6: HIGH SCHOOL (Drama and Theatre)
Standard 3: Drama and Theatre—Understand and apply the skills of acting, design, and
technical theatre and understand the role of drama in various cultures throughout history
Benchmark: FA.9-12.3.5 Develop and apply criteria to critique all aspects of a live theatre
production.
Assessment Task:
Attend three or more theatre productions in various performance spaces (e.g., outdoors, small
black box, 500+ seat proscenium house) and write a 2-page review of each performance.
Excerpt from a student report:
Choosing to mount a production of Arthur Miller’s All My Sons couldn’t have been
timelier for HPU. Hot on the heels of the tremendous success of Death of a
Salesman, another Miller production, comes an equally intense and focus effort
directed by Joyce Maltby. As All My Songs opens to an idyllic August afternoon in
1947, we are introduced to the central character, Joe Keller, the head of a successful
metalworking company…All My Sons resembles a Shakespearean tragedy as
revelations pile up like bodies at the end of a Tarantino flick. The play terminates
with a gut-wrenching third act that left more than one audience member in
tears…while it didn’t quite reduce me to the sobbing wreck that I was after watching
The Dairy of Anne Frank or Limelight, future patrons should be forewarned of the
heady material.
Teacher Commentary:
Excellent synopsis and commentary. The student made a nice comparison between the play
and a Shakespearean tragedy. The student has observed several formal productions and
compared feelings elicited by the productions.
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THE STANDARDS-BASED CLASSROOM
The following are a few descriptors of a Fine Arts standards-based classroom. Teachers may
need professional development support and resources to implement many of these ideas and
strategies. (Hawaii State Department of Education, 1992.)

• Students are taught to see the arts as the representation of human ideas. Visual
arts, music, drama and theatre, and dance have historical, social, and aesthetic
significance in the history of cultures, civilization, and societies.

• Students have numerous opportunities to learn about all of the arts−visual arts,
music, drama and theatre, and dance.

• Students develop aesthetic values through the Fine Arts curriculum.
• Evaluation and assessment in the arts are part of the learning process in
developing sound, critical artistic judgment. Students respond to their own and
others’ work, often discussing and writing about the work. They compile
portfolios of their own work in various formats. Process as well as products are
evaluated.

• The Fine Arts are tools for learning. They are ways of understanding and
knowing about the world and of expressing ideas and feelings through the
creation of art.

• A rich environment is provided to stimulate students’ exploration and thinking.
The learning environment surrounds them with arts from a variety of periods and
contexts. A variety of equipment and materials is available for students to use in
expressing their ideas and feelings.
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3. ASSESSMENT, CURRICULUM, AND
INSTRUCTION
The following diagram shows the connections among standards, curriculum, instruction, and
assessment.

tio
c
u
str
n
I

n
Informal
Formal

Student
Work
lum
u
ric
r
Cu

Formative

se
As

t
en
m
ss

Summative

STANDARDS

The centerpiece is the student work and everything revolves around the development of a
quality product and/or performance by a student. The evidence of learning is the student
work and is manifested in various ways in the Fine Arts. In addition to written work,
students can draw, create three-dimensional art (such as a ceramic piece), act/dramatize, sing,
dance, or play an instrument. Technology can also be a part of the work and is often used to
preserve student work through digital recordings. Student work in the Fine Arts often
involves a multi-media production of sight, sound, and action for audiences beyond the
classroom.
In the diagram, the standards are the foundation that support curriculum, instruction, and
assessment. There are strong inter-relationships among the various parts of the diagram that
cycle around each other and create a feedback loop to the teacher and students. The diagram

Curriculum Framework for Fine Arts

33

shows that all of the parts support each other and that curriculum, instruction, and assessment
work together to promote student attainment of the standards.
The standards were designed to be developmentally appropriate at the elementary level and
spiral in complexity as students move into the secondary level. The standards are introduced
as basic concepts and ideas at the elementary level, and then reinforced at the secondary level
with increasing difficulty in terms of skills, techniques, and understanding.

STANDARDS-BASED ASSESSMENT
In 1997, the National Assessment of Educational Progress (NAEP) developed a report on arts
education in the United States. The report supports standards-based assessment for visual
arts, music, drama and theatre, and dance at the school, state, and national levels. The report
further states that the development of the NAEP Arts Education Assessment was founded on
a vision of a society that believes the arts are an essential form of literacy for every child’s
complete development. The expectation is not that all children will become talented artists,
but that they will experience enough of the discipline, challenge, and joy of creating in
different art forms to understand intimately the human significance of music, theatre, the
visual arts, and dance (NAEP, 1997).
The purpose of assessment is to assist students and teachers in developing quality student
products and performances. Assessment is data gathering on the process, product, and
performance of students. The information assists students and teachers as they reflect on the
teaching and learning process to improve the quality of student work. There are several
essential concepts to consider when planning for assessment. The following concepts from
MENC were written for music but they apply to visual arts, drama and theatre, and dance
standards as well.

• Assessments should reflect the skills and knowledge that are most important for
students to learn. The assessments determine the extent to which each student has
met the established standards which reflect the priorities of the instructional program.
The assessments are based on the standards and the standards are based on skills and
knowledge that are most important for students to learn. Standards-based assessment
will indicate if students have learned what is deemed to be most important.

• Assessment should support, enhance, and reinforce learning. Assessment should
be viewed by both students and teachers as a continuing, integral part of teaching and
learning. Assessment in the arts should support students in developing quality
products and performances, and be ongoing to continually evaluate and improve
student work. Student work must be reviewed, critiqued, and revised to develop
quality outcomes.
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• Assessment should be reliable. Reliability refers to consistency and accuracy. For
assessment to be reliable, every student must be evaluated by identical procedures
and the assessors must share a common level of expectation.

• Assessment should be valid. Validity means that the assessment technique actually
measures what it claims to measure. The processes represented by the scores must
correspond to the processes being assessed. If there is a mismatch between
assessment strategies and the objectives of the curriculum, then the evaluation process
and/or curriculum are invalid.

• Assessment should be authentic. Authentic assessment means that assessment tasks
reflect the essential nature of the skill or knowledge being assessed. The student
should actually demonstrate a performance or produce an artwork rather than merely
answer written questions about it. In visual arts, students create artworks and have
displays and exhibitions for public viewing. Performances in drama and theater,
music, and dance can be assessed in the classroom and in public venues for the
school-community.

• The process of assessment should be open to review by interested parties.
Although assessment of learning in the Fine Arts can best be carried out by qualified
Fine Arts teachers, it is important that students, parents, and the public be provided
with sufficient information and help so that they too can make judgments about the
extent to which learning in Fine Arts is taking place in their schools. Students and
parents should be involved with the assessment process. The assessment process
must be communicated among the teacher, student, and parent to improve the
teaching and learning process.

SAMPLE STANDARDS-BASED ASSESSMENT TOOLS
Portfolio
A portfolio is a collection student work, teacher’s comments, and assessment information on
the student. A portfolio is used show student progress in the assessment process and the
student is responsible for maintaining and updating the portfolio. Students can use the
portfolio to share their evidence of their work and progress with their teachers, parents, peers,
and can be use as part of a college entry requirement. Future employers may also want to see
the quality and type of work that the student has achieved. A portfolio is one way showing
evidence of learning and progress of skills and knowledge.
Contents of portfolios for Arts classes may include
•
•
•

Student profile (background information)
Journals or reflection papers of the process to create artwork or develop skills
Rubrics
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•
•

Personal evaluations of artwork or performance
Teacher evaluations

Student portfolios can be evaluated on the following criteria
1. Information on the student’s progress in creating artwork or developing skills in a
visual arts, music, drama and theatre, or dance class;
2. Information on the student’s artwork or performance; and
3. Organization of the portfolio to demonstrate achievement in the standards.
In visual arts classes, the artwork or a picture of and artwork may be included in the
portfolio. In music, drama and theatre, and dance classes, an audio recording or an audiovisual recording is included in the portfolio. The appropriate artwork is reviewed and
selected by the student and teacher. Assessment information, such as rubrics should be
included to help describe the quality of the student work.

Journal
A journal written by the student provides another opportunity for communication between
the student and teacher. Journals can be structured to record the process of creating artwork
or developing skills. Journals can also be used to for students to reflect on their own
questions, hopes, dreams, goals, complaints, and ideas. Teachers can comment on the
journal to give feedback on student work or performance.

Rubric
A rubric is a scoring guide that is used by the student and teacher to provide information on
the quality artwork or performance by the student. Students can evaluate the quality of their
artwork by reviewing the description of the levels of the rubric. A rubric is one way students
can self-assess their learning and develop ownership in the process of learning. This method
of assessment supports GLO 1 (Independent Learner) and helps the students make choices in
their learning process.
Sample Rubric for Drama
The sample rubric on the following page may be used for an integrated fifth grade drama
project. The student has been asked to create an appropriate dramatization based on a story.
The lesson began with a review of the benchmark and a discussion of the rubric to ensure
that students understood the qualities of a good dramatization.
In the course of planning and practicing the dramatization, students were referred to the
rubric to develop their skills of self-assessment. Students were also encouraged to provide
feedback to each other using the same rubric.
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Standard 3: DRAMA AND THEATRE—Understand and apply the skills of acting, design, and
technical theatre and understand the role of drama in various cultures throughout history
TOPIC
BENCHMARK
SAMPLE PERFORMANCE ASSESSMENT
FA.3.3.1 Create a dramatization based The student: Improvises or dramatizes a
HOW THE
ARTS ARE
on a story
scene based on a current event or personal
ORGANIZED
experience.
RUBRIC
Advanced

Proficient

Create an
insightful
dramatization,
based on a story,
which describes
characters,
environments,
and situations

Create an
appropriate
dramatization,
based on a story,
which describes
characters,
environments, and
situations

Partially
Proficient
Create an
appropriate
dramatization,
based on a story,
which describes
two of the
following:
characters,
environments, or
situations

Novice
Create an ineffective
dramatization, based
on a story, which
describes one of the
following:
characters,
environments, or
situations

Personal evaluations of artwork or performance
Students should include personal evaluations of their artwork or performances to explain
selection of their work and give a description of the assessment task. Students can elaborate
on the artwork by referencing the rubric or by adding information about the process to create
the artwork. Students can also describe skills that were developed to perform their artwork.
Personal evaluations help the students self-assess and become more involved in the creating
or performing process.

Teacher evaluations
Teacher evaluations are feedback to the students about the selected artwork. The evaluations
can either validate or offer another perspective on the artwork or performance. Evaluations
can be based on a rubric or describe unique features of the artwork. The feedback helps
students to review their work for possible refinement or may help in future development of
other artworks.

STANDARDS-BASED CURRICULUM
A standards-based curriculum is an interactive system of standards, instruction, student work,
and assessment. With standards as a base and student work at the center, curriculum,
instruction, and assessment are tools that define and facilitate standards-based learning. A
standards-based curriculum includes learning experiences and units that help students
achieve scope and sequence of subject matter. That sequence is not linear nor fixed, but
rather is spiraled and recursive. Wiggins and McTighe (1998, p. 153) state that:
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The spiral image guides the teacher in making the student’s experience
continually developmental while also enabling the student from the outset
to encounter what is essential. An explanatory logic is deductive; a spiral
logic is inductive…. The issue is one of timing, not exclusion: Formal
explanations come after inquiry, not before (or in place of) inquiry.
The standards are the basis of the curriculum and are used to develop lessons and a learning
environment conducive to learning. The standards are determined by the Department of
Education, but the teachers develop curriculum to address the teaching and learning in the
classroom. Hansche (1998, p. 3) describes the relationship between standards and
curriculum as follows:
Think of a curriculum as a bridge, or conduit, between the broad vision of
what is important in lay terms and what teachers should teach in their
classrooms. The curriculum is simply an elaborated or “technical” version
of the content standards. Content standards and curricula are related tools;
they do not contain different content to be learned, and they are not in
conflict. The sets of content standards are the models, and the curricula
are the blueprints for building those models. If they are created in this
way, they automatically align.
The HCPS III are the foundation upon which the curriculum is built and the basis for
selection of appropriate curricula. Instructional personnel must understand the content of the
standards well enough to be critical consumers of the myriad of commercial materials and
products advertised as best at helping students meet state standards. Teachers must also be
able to map and navigate their curriculum for the school calendar in such a way as to ensure
that students have multiple opportunities to demonstrate learning and achievement towards
meeting or exceeding standards.

INTEGRATION
The arts can easily be integrated with other content areas to provide a comprehensive and
balanced education. Integrating the arts curriculum with other content areas is one strategy
to support the academic achievement for students. The arts can be used to integrate various
skills, such as experimenting, planning, analyzing, describing, demonstrating, synthesizing,
and using imagination. Integrating the arts with other content areas support critical thinking
and offers another way for students to communicate their ideas and feelings through singing,
playing an instrument, drawing, acting, or dancing.
The Hawaii’s Arts First Partners developed “An Essential Arts Toolkit for the K-5
Classroom Teacher: Hawaii Fine Arts Grade Level Guide, Supplement to the Hawaii
Department of Education’s Arts Instructional Guide” to assist teachers in implementing the
Fine Arts standards. This resource will be referenced hereafter as the “Arts Toolkit.” This
resource provides suggestions on ways to integrate the various arts disciplines as well as
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integrate the arts with other content areas, such as language arts, mathematics, social studies,
and science. Lesson plans, resources, and assessment tools, such as rubrics are included in
the Arts Toolkit to assist teachers in evaluating products and performances. Students are able
to make connections and increase their understanding, because the arts make learning
dimensional, kinesthetic, and representational.
The Arts Toolkit incorporates the artistic processes of creating, performing, and responding.
Creating refers to generating original expressions through art works or performances.
Performing refers to the presentation of learned work, a process that calls upon the
interpretive skills of students. Responding in all four arts disciplines depends on keen
observation, description, analysis, and judgment. Students are encouraged to share their
work through classroom productions or exhibitions of art works as evidence of their learning.
Teachers guide the discussions by asking students questions in describing, interpreting, and
evaluating art works. Research has shown that the artistic process develops complex
cognitive, communication, and creative skills.
In the Arts Toolkit, integrated lessons are used to facilitate implementing the arts standards
and benchmarks with other content areas. Integration strategies in the arts blend the
cognitive, affective, and metacognitive tools that focus on developing meaning and
understanding. Students develop an awareness of their own thinking and identity by
experiencing the arts with culture, math, science, social studies, and literacy. Most
importantly, students reflect on the emotional and efficacy of the arts on their own learning,
which can lead to more motivated and excited learners.
The HCPS III Fine Arts standards and benchmarks can be found by clicking on the
Document Library option at http://standardstoolkit.k12.hi.us/index.html. The Arts Toolkit
can be found at http://arts.k12.hi.us/.

STANDARDS-BASED INSTRUCTION
The chart on the following page outlines the various components of the HCPS III
Implementation Process Model applied to the Fine Arts. The model is a linear and cyclical
process which allows students and teachers to continually reflect on the Fine Arts
benchmarks, process, and outcome of the instruction.
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Process
1. Identify relevant
benchmarks.

Reflective Questions

Recommendations/Resources

• Which benchmark(s) will

• Use visual arts, music, drama, or dance

be the central focus of the
lesson/unit?

•
•

2. Determine
acceptable evidence
and criteria.

• What evidence will show

•

that the student has met the
benchmarks at the
appropriate taxonomic
•
level?
•

3. Determine learning • What strategies or learning •
experiences will build
experiences that will
enable students to
understanding and help all
learn what they need
students meet proficiency? •
to know and to do.
• How can the General
Learner Outcomes and
Process Standards enhance •
the learning experience?

•

standards and benchmarks1
Integrate the General Learner Outcomes
in lessons
The Arts Toolkit contains integrated
lessons and a Lesson Plan template 2
Sample evidence may include artwork,
pictures, recordings, performances,
commentaries, portfolios, tests, journals,
etc.
Formative or summative evidence can
be displayed or performed
Integrated or thematic projects can be
evidence of students meeting the
benchmarks
Discipline specific experiences visual
arts, music, drama, or dance include
drawing, singing, acting, dancing, etc.
Individual and group practices and
rehearsing are common learning
experiences in the arts
Integrated strategies include selfreflection/assessment, evaluating,
developing relationships, reflecting on
feelings, making connections with other
content areas, problem-solving, etc.
Reflective questioning through
describing, interpreting, and evaluating
questions (orally or short written
responses)
Teachers should collect a variety of
evidence to assess progress of students
such as artwork, pictures, recordings,
commentaries, portfolios, tests, journals
tests, recordings, artworks, reflections.
Teachers should reflect on student
artworks, skills, reflections, and
teaching strategies to evaluate
instruction

4. Teach and collect
• What does the evidence
•
evidence of student
indicate about the student’s
learning.
progress? Other evidence:
5. Assess student work
reflections, observations,
to inform instruction
interviews.
•
or use data to
• Is there enough work to
provide feedback.
make a judgment about the
student’s level of
proficiency?
• What further support is
needed?
6. Evaluate student
• What is the level of
• Grades, progress reports, selfwork and make
proficiency most recently
assessments should be communicated to
judgment on
demonstrated by the
students, parents, and teachers
learning results and
student?
communicate
findings.
1

The HCPS III Fine Arts standards and benchmarks can be found by clicking on the Document Library option at
http://standardstoolkit.k12.hi.us/index.html. 2The Arts Toolkit can be found at http://arts.k12.hi.us/.
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After step number 5, the process returns or goes back to step number 1 to improve the quality
of student work. This process ensures that the standards are embedded in the curriculum,
instruction, and assessment with a cycle for improvement. This is only one example of a
process which teachers may use for planning instruction. Developing standards-based
instruction demands a complex integration of assessment, standards, and curriculum. Other
models of standards-based planning may be researched by teachers to address the needs of
students.
The elementary classroom teacher is responsible for teaching all of the Fine Arts Standards.
A limited number of music and arts specialists are available to elementary schools as
resources to help students develop in-depth, quality products and/or performances. The
Teleschool branch offers supplementary television programs for elementary teachers with
programs in music and visual arts. Teachers can coordinate their program with a live
viewing or videotape the program for showing at another time.
Other supplementary programs such as the Artmobile provide students with an experience in
visiting a traveling art museum. This program focuses on benchmarks and vocabulary from
the visual arts standard. The Artists in the Schools program provides students an opportunity
to work with a master teaching artist who links their lesson plans to the Fine Arts standards
and benchmarks.

FINE ARTS EDUCATION AT THE ELEMENTARY LEVEL
Visual Arts Instruction
In visual arts, children use various art materials, personal ideas, and artistic concepts to create
an original artwork. Children are encouraged to draw, paint, use clay, and explore various
media to express their ideas and feelings. The use of crayons, paints, pens, pencils, and
different types of paper are explored through drawings. The elements and principles of
design are introduced and explored also.

Music Instruction
Music includes listening to music, singing, and playing simple instruments. Children sing
nursery rhymes at the lower elementary level and explore the basic elements of music, such
as beat, tempo, melody, and form. Students at the upper elementary level begin playing the
recorder and ukulele which may be used to accompany singing. Simple folk tunes, national
anthems, and patriotic songs are very popular at the elementary level.

Drama and Theatre Instruction
Children attain drama and theatre standards in various ways. Children usually role-play
characters and use their imagination to create a story or scene to act-out. Pantomime and
tableau are also used. Children use their voice, body, and the environment to create a stage,
to improvise a scene, or tell a story.
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Dance Instruction
Body, energy, space, and time are used to create movement. Children use creative movement
to learn about dance elements, such as shape, balance, level, tempo, and weight. Dance is
often integrated with music and physical education. Creative movement and improvisational
dance are used to communicate ideas and feelings.
At the elementary level, the integration of the Fine Arts is a primary focus. Students can
learn various standards by using arts experiences. The learning experiences in the arts,
usually hands-on and kinesthetic, stimulate emotional responses from the students. One
integration strategy is listening to music while drawing a picture to express a feeling.
Another strategy is moving or dancing with music to show emotion or communicate
meaning. Students can integrate writing skills and drama to create a story for a scene or play.

FINE ARTS EDUCATION AT THE SECONDARY LEVEL
Visual Arts Instruction
The visual arts programs include drawing and painting, ceramics, metal jewelry,
photography, and sculpture. Students develop artistic skills and their artworks are displayed
in and recognized by the community. Students often display their works at school and
community galleries and are encouraged to participate in various art contests, such as
Scholastic Art and Congressional Art. The elements and principles of design are used in
complex ways to create quality artworks. Students have the opportunity to refine their skills
through leveled courses and on work at a self-directed level based on their interest. Students
can also go on to an Advanced Placement course that can provide college credit upon
successfully completing a review of a portfolio of study.

Music Instruction
The major music programs are band, orchestra, chorus, and Polynesian music. School bands
often perform at community events, athletic activities, and music festivals. Band and
orchestra classes usually focus on developing skills in playing a particular instrument while
chorus and Polynesian music classes focus on singing. The programs address the music
standards in various ways and promote quality performances and team building. Student
work is often recorded and assessed as one method of evaluating student progress in the
attainment of the standards.

Drama and Theatre Instruction
Drama and theatre focuses on acting, play production, and theatre crafts. Students are
involved in producing plays for the school and community. They learn about the various
roles needed in making a production, such as director, set designer, choreographer, costume
designer, stage manager, and musical director. The productions emphasize artistic
collaboration, acting skills, and set construction.
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Dance Instruction
Dance programs include creative dance, folk dance, and Hawaiian dance. Students learn
about various dances and cultures. Performing for the school or community is usually the
culminating event for the programs. Dance programs integrate the music standards and use
technology as a means of enhancing performances and products.

ISSUES IN FINE ARTS EDUCATION
Facilities
Visual arts, music, drama and theatre, and dance programs are unique disciplines in the Fine
Arts and require special facilities and materials to enhance the teaching and learning process.
Instrumental programs require various instruments and acoustically-designed classrooms.
Ceramic and photography classes need special plumbing and lighting. Drama and theatre
students need to work and perform in a stage setting with curtains and special lighting.
Dance students need to work in spaces which facilitate creative movement. Recent
technology, such as computers and digital media, are used to facilitate productions and create
special effects for performances.

Safety issues
Teachers in the Fine Arts should be aware of the safety concerns for students. In the visual
arts programs, teachers need to read the labels of paints, clay products, photography supplies,
and other materials which have adverse health effects for some students. The application of
various tools and materials needs to be monitored so that students use them appropriately.
For example, teachers need to orient students on the safety rules for using a pair of scissors at
all grade levels. In music programs, teachers need to orient students on using instruments
properly. In dance and drama programs, students need to be aware of developing appropriate
body movement to prevent injuries. In general, teachers of the arts should be aware of safety
procedures for materials and orient students on appropriate applications.

Ethical Use of Technology
Modern technology has facilitated copying of intellectual properties, such as pictures,
sounds, and multimedia materials. Teachers and students should be aware of the copyright
laws and rules related to plagiarizing intellectual properties. Teachers should monitor
students when they use technology to develop multimedia artwork and compose music.
Proper citations and references should be made when proprietary artwork is used for a
demonstration or for a performance.
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Summary
In general, teachers should orient students on safety concerns and the ethical use of
technology. In addition, teachers of the arts should guide students in developing appropriate
artwork in a classroom situation. Teachers should inform parents and school administrators
if there will be any controversial issues discussed and use reasonable judgment when
presenting expectations of student artwork or performance. The focus should be on
addressing the Arts standards and as students develop skills and knowledge in the arts,
performances and products should reflect quality and creativity appropriate for the schoolcommunity.
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